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Abstract 
[bookmark: _Hlk6167804]This study is a proposed conceptual thematic analysis which aims to understand and identify emerging themes related to current doctoral student’s persistence. Many notable studies focus on doctoral completion, attrition rates, and retention rates; however, few focus on these factors from the lens of a Counselor Education and Supervision (CES), program accredited by the Council for Accreditation of Counseling and Related Educational Programs (CACREP) (2001). This paper tackles this gap by conducting participatory action research (PhotoVoice), with a multiple data collection methods that include observation, semi-structured interviews, and member checking to answer the question: what is helping or hindering persistence of student success in a doctoral program? The paper offers a summary of the qualitative research data and also an interpretation of the findings as the results showed key determinants in persistence decisions. These findings provide a better understanding of doctoral student success and would potentially serve to avoid future adverse financial, social and psychological impacts noted in other empirical research. The paper concludes with practical implications to strengthen doctoral student’s persistence and recommendations for future research. 
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Participatory Action Research: PhotoVoice of Doctoral Student Persistence
The procurement of a doctoral degree has an implied benefit of academic competence which may result in higher income, wider employment opportunities, better working conditions, and increased professional and personal mobility (Geven, Skopek, & Triventi., 2018; Giesler et al., 2016; Mertens, & Robken, 2013; Auriol, 2010). While noteworthy, these stated benefits of an earned doctoral degree mentioned above is certainly not an exhausted list. Despite this, internationally, approximately half of all students who begin doctoral programs complete them (Breitenbach, 2019; Geven, Skopek, & Triventi, 2018; Gagne, & Deci, 2005; Smallwood, 2004; Wright & Cochrane, 2000; Brill et al., 2014). Alternatively said this means that about half are unsuccessful. A study on the doctoral program completion and attrition rates conducted by the Council of Graduate Schools (2014) showed the completion rate ten years after students begin their doctoral program remains low at 56.6% in all programs. These results were produced by looking at 49,000 students attending 30 institutions in 54 disciplines comprising 330 programs (Council of Graduate Schools, 2014). The aforementioned statistics are troubling when one considers the substantial investments of resources that are made by both students and institutions toward the completion of a doctoral degree (Olive, 2019).
Failing to complete a doctoral program, is not only psychologically damaging and monetarily expensive for the student but it also negatively impacts the faculty involved, as well as damages an institution’s reputation (Olive, 2019; Golde, 2005; Ivankova & Stick, 2007). The macro presenting problem is the yearly recurrence of low attrition and retention rates on the doctoral educational level. In an effort to influence change, starting on a micro level, a thematic analysis was conducted using a deliberate sample of students from Liberty University’s Ph.D., Counselor Education, and Supervision program (CES) accredited by the Council for Accreditation of Counseling and Related Educational Programs (CACREP) (2001). The research question asked, what is helping or hindering the persistence of student success in a doctoral program? The format of the qualitative research study followed a participatory action research (PAR) approach as it was an introspective progression of the student’s experience to date. The collection of this data and the analysis of the research findings was conducted through a participatory visual research method called PhotoVoice. A deeper understanding of factors related to doctoral completion may provide substantive changes to adequately address erosion (Golde, 2005; Ivankova & Stick, 2007). Additionally, the knowledge gained through this study adds to the current conceptual and theoretical framework for student success and may serve to staunch doctoral retention and attrition rates. The study indicates known factors from earlier research on doctoral attrition and completion however, the strong suit here is the combination of the factors working together to impact doctoral attrition. Tinto’s (1993) Student Integration Theory and its preexisting literature on factors were applied as the foundation of empirical support.
The literature review contains a wide-view of elements that influence counselor education doctoral student’ decisions to persist in their programs. This review was gathered and organized from studies conducted in the past ten years and from the CACREP-accredited counselor education programs. The rationale for narrowing the research in this way was to offer this study a layer of validity and reliability, starting with the literature review, as CACREP accreditation provides consistency in program parameters (CACREP, 2001; Hoskins & Goldberg, 2005). The strategy used for searching the literature was to utilize the list of journal articles provided in the course syllabus as a springboard. It was immediately noted that literature on doctoral student attrition, retention, and persistence revealed a lack of qualitative research and research on the student’s voice, as only a small amount of published empirical articles were found (Hoskins & Goldberg, 2005). A probable theory for this was offered and supported in the literature that stated students would drop out without expressing their reasons for leaving (Hoskins & Goldberg, 2005; Lovitts, 2001; Lovitts & Nelson, 2000).
To address this issues, previous pragmatic research examines the relationships between various types of financial support, academic/ faculty support, peer support and personal character as contributing persistence factors (Mendoza, Villarreal, & Gunderson, 2014). Contrasting research found that the support from doctoral peers was found to play a positive role overall but did not contribute to differentiating the persistence factors, presumably because peers have a limited impact on dissertation progress (Devos et al., 2017). Academic and faculty support was central to the participants’ stories; it is thus assumed to play a role in the process, but this role is complex and needs further investigation as it does not directly link to students persistence (Ivankova & Stick, 2007; Mertens, & Robken, 2013; Auriol, 2010; Devos et al., 2017). These results call for a stronger consideration of the doctoral task itself when investigating the development of persistence and abrasion (Brill et al., 2014; Geven, Skopek, & Triventi., 2018; Devos et al., 2017, Olive, 2019; Wang & Burris,1997). With this in mind, research related to doctoral completion has yet to identify salient approaches that could lead to positive and substantive changes to influences that may improve students’ academic experiences and reduce attrition such as curriculum, programming and advising (Olive, 2019). It was the recommendation of several researchers that more qualitative research be conducted to obtain the voice of the students and that more qualitative studies be conducted at the programmatic level to address the variation in attrition rates faced by CES programs (Olive, 2019; Breitenbach, 2019; Geven, Skopek, & Triventi, 2018; Hoskins & Goldberg, 2005; Gagne, & Deci, 2005; Smallwood, 2004; Brill et al., 2014; Wright & Cochrane, 2000). The purpose of this present study was to fill the research gap by facilitating social development and disseminate knowledge through the “new paradigm science” of qualitative research which allows for the student participants to have their voices heard (Baum, MacDougall & Smith, 2006). Moreover, this study describes, from the students’ perspective, the factors that influence, CES doctoral students’, decision(s) to persist in their program. 
Method Participants 
Participants 
To enhance meaningful learning a qualitative research experiential assignment was given to Liberty University’s CES program’s course COUC 750, students who are hoping to persist in their doctoral program. The research was conducted during the course’s intensive week: February 24 through March 1st, 2019. The deliberate sample of participants was made up of a diverse group of students (N=14). This sample can also be considered as a convenient sample as the participants were easily accessed as a result of the course (Moustakas, 1994). Additionally, the selection of the participant sample depended on several variables that brought them together and this point to the serendipitous hand of God at work. 
Themes derived from the demographic survey revealed that the majority of the participants identified as women (female, n= 11; male, n=3). Additionally, the majority of the sample’s ethnicity represented were Caucasian (11); African American / Black (2); and Hispanic/Latino (1) were found in the minority. The statistical analysis for scaled score reliability included the statistical means= 41.9; medium= 39.1; mode =33 and the range = 31; with the significance level: p < 0.05.  All of the participants identified as Christian (14); where denominational highlights included, non-denominational (1); Assembly of God (1), Baptist (2); and committed to Jesus Christ in a personal belief and in a community that honors the authority of scriptures (1). Other themes encompassed marital status (9); divorced (1); never married (2); in a committed relationship not living with a partner (1), and in a committed relationship living with a partner (1). The assortment of occupation placed the participants in and out of the counseling professional field. These included counselor /supervisor (10); assessment coordinator with North American Mission Board (1); and teacher/ tutor (3). On average, the participants worked 42 hours per week ranging 0 to 60 plus hours for part-time and full-time work type. The year in which the participants entered into the program ranged from 2014 to 2017, with the majority of the student entering in 2016 (8). The average and range of credit completed vacillated from 18 to 42, placed the student participants midway in their doctoral journey. The participants parental status varied from no children to four children. The primary reason for pursuing the doctorate degree within the program comprised personal goal (8); spiritual calling (2); learning (1); vocational advancement (3). 
Lastly, an important note about the PhotoVoice participant analysis from the demographic survey. The citations of all health-related questions delayed parenthood due to the participants’ role as a doctoral student and delayed doctoral studies due to the participant’s role as a parent was withheld from the in-text theme analyses. The iterative reflective cycle of this study determined the focused to be on the participant’s persistence as the research priority and not health related or delayed aspects of their journey, however, all noted health and delayed conditions were listed as stated facts on the report sheet below for review (see appendix).
Project Procedures 
Under the supervision of the course professor, Dr. Sosin, who served as an educator and a mentor throughout the entire process, this study drew on the paradigms of critical theory and constructivism and used a range of qualitative and quantitative methods (Lorelei, Mathieu, Levinson, 2008; Baum, MacDougall, & Smith, 2006). The participants were made aware of the study using the syllabus which was found on one of Liberty University's information dissemination primary platform, Blackboard. Participants completed their informed consent and confidentiality forms as it was also a course requirement. All student participants were well versed in human subject’s protection practices and understood that their participation in this study was voluntary and that they could withdraw at any time with no adverse consequences (Breitenbach, 2019). These procedures and the research protocol will be submitted to the Institutional Review Board (IRB) for approval following the route outlined by Dr. Sosin.
A phenomenologically-based research method was used during the intensive week including conversations, participant observation, action research, semi-structured interviews, analysis of personal texts, and member checking for reliability (Hays, & Wood, 2011; Lester, 1999). The key data sources of this study came from the participant’s demographic survey and live PhotoVoice power point presentation of persistence factors which was projected onto a large wall in the school’s library where the intensive course took place. Semi-structured, face-to-face interview of each participant was immediately followed by the presentation. For the purposefulness of clarification and improved understanding, a combination of, telephone calls and e-mails were placed to selected participants after the intensive period. In this study, the researcher had three roles, as the primary researcher, co-researcher and the other of student participant. In an effort to remain transparent, process information and reduce bias, the researcher reflected on and bracketed by documented copious analytics in a reflective journal to manage subjectivity (Moustakas,1994; Morrow, 2005; Zhou, & Okahana, 2019). 
Each participant in the study also played all three roles in some capacity as they were the “conception of insider” also referred to as inquirers from the inside, according to the PAR tradition (Moustakas, 1994). Each co-researcher has a cohort-based relationship stemming from previous learning communities and these relational bonds are maintained to date. 
The application of PAR was used to examine the research question listed below:
What is helping or hindering the student’s doctoral journey persistence? Other questions asked to structure the data were what personal (i.e., motivation, goals of life, abilities, faith, physical & mental health, will power, etc.) factors influence you? What family, family of origin and present family, (i.e., gender roles, mental & physical health, parenting, emotional connection and support, life phase, etc.) factors? What factors related to this program (i.e., format, structure, content, faculty, peers) and institution (library, financial advising)? What the students may need in these areas to persist more strongly? These questions helped to arrange the findings according to these topics and draw out key issues being discussed by the participants.
The appraisal process required the use of research logs, reflective journals, sticky notes, statistical scaling, Microsoft Word documents, and several Excel spreadsheets to identify themes and representative statements for inclusion in the study until saturation of the data was achieved (Hoskins & Goldberg, 2005). Branching logic was employed when examining the researcher’s independent notes from the power point presentation, interview notes and themes to compile and narrow data. Themes found from the data were placed in a visual model in the appendix section (Moustakas, 1994; Hays, & Wood, 2011). 
The data has coded a total of three times in order to arrive at the final themes. Pre-coding for the themes was done by research team member Angela Waggoner by the use of the “team coding” approach while the coding and its coding revisions were done through the “solo coding” method (Saldana, 2013).  Upon completion of this process, 43 statements were selected, each reflecting a different motivation or hindrance to the student’s persistence in the CES program. These statements, supported by poignant verbatim quotes, were transposed onto bar chart to facilitate development categories, identified in the appendix (see appendix 3).
Interview Protocols 
The interview dialogue followed immediately after the participant presented and discussed their PhotoVoice power point presentation. The power point’s photographs and accompanying narrative and captions served as the launching point for the interview. Clarification questions were asked to prevent ambiguity or misinterpretation of the information shared. This process was facilitated in a group discussion format with follow up questions that included: “in what other ways can you enhance social connectivity with others in the doctoral program?”; “we noticed you becoming emotional to the point of holding back tears, please share with us what was coming to the surface for you during those moments?”; and “do you believe you may feel more connected with the process if you felt welcomed by others here?” The interview notes were evaluated in a process known as horizontalization to identify all nonrepetitive and nonoverlapping statements relevant to the study questions (Hays & Wood, 2011). 
Coding and Data Analysis 
The coding and data analysis was completed using the methodological pluralism of PAR and thematic analysis strategies. The doctoral persistence participants power points produced approximately 644 photographs and 32 pages of data including unstructured notes made during the powerpoint presentations and interviews. The key coding features and data analysis of this study was its iterative design stemming from its purposive sampling process. The analytical strategies included data collection, participant verbatim quotes, precoding, coding, code revisions and co-researchers’ discussions (Klocker, 2012; Moustakas, 1994). The doctoral persistence themes, pre-coding, was refined by reviewing participants submitted data and demographic information sheets. The researcher cluster invariant meaning statements to describe the textures (meaning and depth) of the participant’s persistence factors in what is referred to as the textual description (Hays & Wood, 2011). To enhance the trustworthiness of the study, the preliminary analysis of themes was completed during the intensive week, for the benefit of member checking, to ensure the findings reflected participants’ experiences. Special attention was paid to other “codable moments”, in order to investigate the subjective qualities of emotionality (e.g., emotions, values, conflicts, judgments) (Boyatzis, 1998). The final solo analysis was reviewed line by line for student’s persistence and differential adaptations of motivation to persistence (Lingard, Albert& Levinson, 2008). The subsequent phase of data collection was conducted using Hierarchical coding (Lewins & Silvers, 2007). The use of this coding scheme produced and organized codes to refine persistent themes listed in the Appendix. 
Results
The multiple roles of the action-based research were achieved through a reflective cycle, whereby researcher/participant collect and analyze data. The study outlined four given examination area: personal, family, institutional, and other factors as influences in the participant’s doctoral persistence journey. Based on the researcher’s perceptions and interpretation of the study there are 11 themes that emerged from the data that included (1) graduation day n= 7, (2) happy place n= 5, (3) intensive peers n= 1,  (4) faculty n= 11, (5) friends n= 4, (6) family n=13, (7) financial n=11, (8) age n= 2, (9) loneliness n=5, (10) persistence n = 11 and  (11) faith, n =11. The final re-coding process revealed five main themes that were emphasized by all of the student participants: personal persistence, peers, family, faculty, and faith. These five themes were identified as positive, helpers and influencers to the student’s persistence.
Empowerment 
The commitment to empowerment for the doctoral student’s persistence is a crucial underpinning concept (Hoskins & Goldberg, 2005; Klocker, 2012; Litalien, Guay, & Morin, 2015). As a secondary benefit to the research, this process provides opportunities for the student participant to establish their voice, engaging them as powerful agents in their own doctoral journey. Additionally, empowerment from the lens of the resulting themes speaks to the student participant’s self-determination. Individual persistence is supported by empirical data which addresses the proposition that all human beings have fundamental psychological needs to be competent, autonomous, and related to others (Deci & Ryan, 2012). Luz, a student participant writes, “finding my inner voice, my confidence in my abilities, and my motivation has helped me persist in my professional journey.” The impact of the participants family and intensive peers speak to the social contexts of empowerment in this case. The influence of the student participant’s life goals or aspirations tends to be more intrinsic or more extrinsic when social connectedness is afforded and that in turn affects important life outcomes (Deci & Ryan, 2012). The support of faculty ranked high among the students because as participant B.Waggoner explained, “knowing there is someone in authority who believes in me can speak to my own uncertainty to push ahead and strive for excellence.”  Waggoner went on to say, “I want to know they care about me as a person not just as a number or cog in other goals they may have; knowing professors care also helps to be able to receive criticism better.” This is a vital empowerment factor as students have the influence to initiate organizational change on the institutional level regarding the usefulness of the curriculum and instruction for future students (Hoskins, & Goldberg, 2005). With the student participant’s faith working as an underpinning, students feel empowered to act with a sense of full endorsement and volition. One of the student’s participants, Blackwell, wrote: “The Lord is going through this Ph.D. journey with me.” The participant’s determination showed that disciplinary power functions through surveillance and internal discipline are important to their achievement subjugations and “docility” (Baum, MacDougall, & Smith, 2006).
Emotional Expression 
The decontextualizing of each photograph was empowering and emotional for the participants. Some level of emotionality was detected from all student participants during their power point presentation either through their choices of words and visual images or both. The selection of photographs was presented with careful consideration of the supportive factors which influenced the student’s participants doctoral persistence. Photograph elicitations were shared through photos as metaphors of meaning, graphic representation or graphic portraits and photographs as representations of inherent meanings. 
The student participants shared openly about their willingness to persist despite the consistent hardships (Image 1). When speaking of her personal tenacity as an influencing factor, Elizabeth Parr, explained, “I find the amount of work expected in my Ph.D. program can be overwhelming.” Pointing to her image projected onto the screen she commented, “fortunately, I find solace and peace as I cry out to Christ when experiencing these feelings and regain a sense of peace; though He already knows my needs, He hears my frustrations with compassion and calms me.” (Figure 2). Participant Miller and author of this quote wrote, “the support of my wife has been irreplaceable as a persistence factor.” He added, “I cried more through my wife’s illness than I did when both of my parents died combined”, expressing this with an emotional outpour (Figure 3). This study confirmed that phenomenological research is magnanimous at surfacing deep issues and making voices heard (Lester, 1999).
Address Distress 
The student participants shared concerns regarding distress in all aspects of their lives. Individuals who choose the path toward a doctoral degree spend significant amounts of time and money in the pursuit of his or her degree (Council of Graduate Schools, 2014). Although, the study results pointed to five of the major themes as helpers, several of the participants associated these same factors as a hindrance to their persistence. Blackwell talked about her family serving dual roles in her persistence journey, one, a supporter and the other as a stressor. She said, “my parents wanted me to graduate in May of 2019, and now they’re worried that if I don’t get my act together, I won’t graduate in May of 2020.” In addition, she said while visibly expressing emotions, “they feel like I should be trying and working harder.” Blackwell pledge to address this by “learning to communicate better, work on boundaries, work on accepting the pace and moving in unforced rhythms.” On the other hand, participant Parr highlighted her work ethic as a personal influencing factor and said that she is willing to maintain her persistence by “scheduling study time and writing research paper time daily to prevent procrastination.” “Also, taking breaks from maintaining such a stringent study schedule might also [be] helpful”, added Parr. Students face an innumerable “non-negotiable demands” from the institutional level (a phrase used by participant Hill). Many participants discuss the workload and cost of the program as a cause for concern. In the words of Hill, “persistence, at this point, is about a decision to sacrifice and not complain.” She went on to say, “for now, the financial investment has become a part of our planning so that every quarter and every class we are not considering if we can but determined to pay the fees for the duration of the program”. Each student presented with different dispositions and different ways of addressing them with the common link pointed back to the student’s diligence and determination.
Process Trauma 
Emotional well-being and levels of distress were echoed and emphasized throughout the research. The student participants mentioned a sense of isolation, financial considerations, emotional stress, and family obligations. Approximately all student participants reported having experienced ups and downs, doubts, low self-esteem, stressful episodes, personal and family crisis during their time in the doctoral program. The process of these overwhelming experiences of diverse stressors may negatively affect one’s productivity, satisfaction, and overall well-being (Lester, 1999). 
Discussion
The procedure by which the data were generated and recorded used conceptual
thematic analysis to analyze the raw data. The study was conducted using participatory action research, PhotoVoice, as its approach which offers multiple data collection methods that include observation, semi-structured interviews, and member checking. In the form of Hierarchical codes, relating doctoral student’s persistence themes were identified through this iterative design. From the analytical strategies’ categories emerged from the method of coding, re-coding, and reduction of the data. The appraisal procedure utilized to keep track of data and emerging understandings included sticky notes, research logs, reflective journals and cataloging systems on Microsoft Word documents and Excel spreadsheets. The data sequence course was collective, self-reflective as it sought to identify themes or patterns in the data through the lens of the participant’s doctoral persistence factors. The researcher studied the relationships between each theme to seek understanding of the data and make interpretations of the findings. The five resulting themes were obtained logically from the research method and question: what is helping or hindering the persistence of student success in a doctoral program? The interpretation of the resulting data employed Tinto’s (1993) Student Integration Theory as a foundation to link all five of these themes together as vital sources of data. The student participants presented within common developmental stages which directly impacts their progress. From this, a stage concept modeled by Tuckman’s (1965) group dynamics was used to illustrate the student integration theory in a sequencing flow. The noted themes, much like the process that occurs naturally in Tuckman’s stages of group development, can be used as predictors of persistence following this model. Here are the persistence stages, the grouping of motivational factors, and analysis of themes for the student of this study. 
Stage 1 – Focus (Forming): 
All of the students identified feeling uneasy, increased stress levels and fear of failure at some point of their doctoral journey as a hindrance to their success in the doctoral program (14). During this stage feeling of isolation and loneliness (5) was experienced and expressly pointed too. In striving to meet the expectation set-fort by the program guidelines the participants struggle to find their place. Participant Blackwell declared, “there are a lot of times that I don’t really feel like I ‘fit in”. Participant Waggoner added, “it is also sometimes a lonely road and many do not understand unless they have been down the road themselves.” While some student participants may progress out of this stage sooner than others, distinct attention should be paid to the student who may delay in this stage. Participants who find social connection difficult, like McNally, who commented saying, “I am a bit of a loner, a ‘hermit’, by nature”, would stay in this stage longer than other students. Like McNally, another participant Nelson, observed about himself and said, “I was silenced as a child, other experience[s] have reinforced that feeling to the point that I feel fear when I need to express myself in many situations,” may benefit from an extended orientation process through clear guidelines, and structure.
Stage 2 - Influence struggle (Storming): 
During the influence struggle stage, all student participants reported experiencing hinderance to their success in the doctoral program (14). Specific issues to the student participants influence struggle emerged by way of financial concerns (6), age (2), and criticism (2). Generally high among student participants are financial concerns. Lee stated, “[I] struggle to financially support myself, a home, and pay for each class.” This was echoed by McNally when she said, “constantly having to carefully balance the many financial demands that come along with the program in addition to life at home.” On many levels, the student participants are determined to continue earning the doctoral degree but are unable to do to their financial situation. Hill stated, “if anything were to take me out of the CES program, it would be this convincing myself that it is too great a cost and one I cannot continue to pay.” Said in another way “the struggle to make ends meet financially has been my struggle as I have usually been the only or the primary wage earner in the family,” commented Nelson. Additionally, Luz prayed for “God’s provision in the midst of our financial challenges” during the class. 
Regarding aging and feeling a lack of esteem has also been contributing to the hindrance factor as participant Lee explained, “I also feel my age has influenced my ability to progress with speed and accuracy.” Experiencing this same concern participant Nelson added, “I know I have limited time and that I am losing physical and mental capabilities.” Conversely, experiencing personal criticism was expressed by participants Hill and Blackwell. During her explanation, Hill acknowledged the differentials between family support and negativity coming from her family. While explaining her photo Hill stated, “this picture reminds me that for all the love and support and understanding I receive, there will also be opinions, judgment, criticism, misunderstanding, and frustration. One person, even when well-meaning, cannot presume to know for another what God's heart or His intended purposes are for that person.” Blackwell indicated that she is struggling to maintain healthy boundaries with her parents as there have been highly critical of her doctoral degree journey. 
Stage 3 – Collaboration and Integration (Norming): 
In the transitional stage of the student participants, persistence in their doctoral program the notable factors are social connectivity via friends (4) and intensive peers (11). Participant Garraway wrote “… feeling like I am a part of a village gives me hope” referring to her friends and intensive peers. Participant Lee added “personal friends provide stability” and Blackwell said, “friends are what is getting me through this.” The benefit of friendships and peer connections are well noted in the literature (Breitenbach, 2019; Hoskins & Goldberg, 2005). This persistence factor offers more cooperative cogent experience through bonding, open and mutual respect (Baum, MacDougall &Smith, 2006). The feeling of continuous support and encouragement reinforces positive attributes and fine-tunes persistence. Other factors to surface from the student’s inquiry included factors such as personal history, culture, embedded contexts, and social relationships, to persist in the doctoral journey (Baum, MacDougall & Smith, 2006). A larger body of literature on the persistence topic stated that these other factors enhance student’s ability to feel more empowered and may lead to them having increased control over their lives (Baum, MacDougall &Smith, 2006).
Stage 4 – Interaction (Performing): 
During this stage elements that influence student success in a doctoral program are numerous. The persistence factors within this stage include their faith (11), finding their happy place (5), family, faculty (11), and graduation day (7). The shift occurs when the student participant has a sense of deepening connection to completion. Participant Harris commented about on all four elements saying, “I always want to pursue God’s will. I pray for guidance as I try to balance work, family, and class commitments.” While Blackwell said, “the Lord is going through this Ph.D. journey with me”, talking about her faith. When explaining the influence of his family Miller said, “my entire family supports my Ph.D. journey” and Luz added, “my husband decided he would walk this journey with me and support me throughout.” Psutmueller held, “having a strong family support system has been beneficial to me and I take advantage of it when I can. Regarding the support of faculty, Harris said, “I may not always appreciate their methods at the moment, but when I reflect, I know they have my best interests at heart.” McNally added, “working with faculty that has high expectations for me while also showing genuine care and support has stretched me and made me a better counselor and human being.” “I take time to enjoy what I can when I can. I go to my ‘happy place’ - literally and figuratively - as much as I am able”, said Hill. While. A. Waggoner describes Lynchburg, Virginia as her happy place also calling it her home away from home, “when I am here for intensives.”  Regarding graduation day, Nelson expresses hope for the “joy and celebration accompany that would complete effort or journey”.  Miller mentioned that “it is more about the intense drive and desire to finish than the regalia and comradely of graduation”. While McNally said, “I’m a first-generation college graduate.” According to Blackwell, “I see getting a Ph.D. as an accomplishment and there's also the desire to have the knowledge that comes with the Ph.D., the ability to continue getting that knowledge, and the prestige as well.” The persistence factors in this stage also serve as prevention the participants against regressing to an earlier stage.
Stage 5 – Resolution (Adjourning): 
At this point in the student's doctoral journey, almost all of the students will experience some sense of resolved and committed to finishing the program (11). During this persistence becomes the driving propeller. None of the current students in this study are in the resolution stage of their doctoral journey, however, each of the student participants has expressed the desire to endure. Garraway said, “persistence begins with an intrinsic belief that getting my Ph.D. is not an anomaly nor an aberration but it is a right that has been indelibly imprinted on my heart.” When commenting on her determination to complete, Luz said: “finding my inner voice, my confidence in my abilities, and my motivation has helped me persist in my professional journey.” Determined to finish the program Carroll said, “I do not quit tasks that I have taken on.”
Understanding the earning a doctoral degree is a process the student participants were able to identify describe personal, family, institutional, and other factors they believed influenced their doctoral persistence; factors that support and factors that challenge persistence. This resulting data equal to more than 14 participants as some of the student participants persistence factors overlap, placing them in more than one category. The final outcome theme was students’ expressing an unwillingness to experience failure and are using these above factors to persist.
The student participants indicated an overall determination to persist in their program which resulted in an increased appreciation for their doctoral education which, in turn, impacts their ambition, fortitude, and current success.


The trustworthiness of this study and the interpretation of its findings were demonstrated throughout this paper. Starting with the review of literature and followed by the several layers of member checking protocols. Several strategies for checking the progress of the analysis while still in the field was a vivacious segment of the validity and reliability process. Convergent and discriminant validity was used in maximizing rigor. The tradition of bracketing of personal biases was a consistent practice throughout the study as it enriched the individual and collective process (Moustakas, 1994). Bracketing desists judgment to the study through reflective writing in a research journal (see excerpt in appendix).
Limitations 
The concept of multiple roles as student, participant, and researcher created covert distress of conducting this study within the context of a grade dependent course. The experience of a PAR study was one of great value, however, the responsibility of the researcher to play the role of an investigator and participant was particularly concerning in this case, as the researcher/participant has a strong personal stake. Additionally, the professor, Dr. Sosin, also held multiple roles, serving in the capacity of the course instructor and research expert consultant.
A great deal of doubt was consistent throughout the coding procedure as the researcher/participant longed to be faithful to the participants and the other co-researchers. In order for the researcher/participant to become aware of biases and bar against it, several layers of member checking were implemented resulting in time consumption. This tradition is warranted and was expected to avoid ethical issues, misrepresentations and other forms of biases, however, with the participants also being researchers in their own study, inevitable difficulties were experienced such as scheduling. This resulted in protracted delays in the data analyzing activities. In theory, member checking is an indisputable idea for reliability, however, in practice, this process is constrained by time and opportunities to strike a balance between keeping a focus on the research issues and avoiding undue influence by the researcher (Lester, 1999). While noting these limitations, this study provides an optimistic outlook for the students to track and document their persistence factors as they develop, alter and/ or remain consistent over the length of their doctoral journey.
Implications for Research and Practice 
A review of the literature on doctoral student attrition, retention, and persistence revealed a lack of qualitative research and research from the student voice (Hoskins, & Goldberg, 2005).
Historically, the majority of research on doctoral student persistence, attrition, and retention has been quantitative (Ferrer de Valero, 2001). Implementation of more action research studies would allow for shared communication between institutions of higher education and their partisans, the students. Specific and systematic attention should be paid to closing this gap. 
Merely having methodological knowledge and theoretical concepts are not enough to exact retention change but should be coupled with the obligatory need to amplify PhotoVoice research with specific studies to examine curriculum, programming and advising from the student’s points of view.
The assessment of the doctoral student's persistence study was conducted at the midway point of the participant's doctoral journey. The student’s ability to perceive the value in his or her learning is a crucial step toward retention (Olive, 2019) Analyzing the necessitate factors that were implemented for the student participants to succeed so far can serve as predictors of doctoral program completion. The identification of salient factors earlier in doctoral student’s journey may lead to fundamental amalgamation and adaptation enrichment, thus impacting attrition and retention rates. The findings have implications for improving doctoral program completion rates, which also alleviates the economic, social, and emotional strain that results from unfinished doctoral degrees (Olive, 2019). Other institutions of higher education could consider incorporating achievement assessment practices to help maintain and improve student motivations for completion of doctoral programs in all disciplines and fields. 
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Appendix
	Theme
	Number of Participants
	Direct Quotes

	Faith
	n=11
	[bookmark: _Hlk6176415]“I lean on God for strength and provision.” A. Waggoner
“My faith guides my ethics, determination, and desire to help others.” B. Waggoner
“God has provided for our every need.” H. Luz
“I always want to pursue God’s will. I pray for guidance as I try to balance work, family, and class commitments.” T. Harris
“My lifestyle for the past 40 years is one of seeking God’s purpose. I hope to finish, not only this Ph.D. program but also the rest of my life, with this same commitment.” R. Hill
“Praying for God’s help and doing my best.” M. Lee
“God has provided for our every need.” H. Luz
“Fortunately, I find solace and peace as I cry out to Christ when experiencing these feelings and regain a sense of peace.” F. Parr
“I can remember that there are also joys along the way, and that joy is a gift from God.” C. Nelson
“I am willing to stay on the path and keep growing in Christ.” A. Garraway
"The Lord is going through this Ph.D. journey with me." S. Blackwell

	[bookmark: _Hlk6177067][bookmark: _Hlk6181154]Persistence
	n= 11
	“Continue pressing onward.” S. Blackwell
“Persistence begins with an intrinsic belief that getting my Ph.D. is not an anomaly nor an aberration but it is a right that has been indelibly imprinted on my heart.” A. Garraway “Persistence, along with hard work, brings reward.” W. Carroll
“I observe tenacity in a new way.” R. Hill
“The determination and frame of mind I need to complete the assignments.” M. Lee
“I could do my Ph.D. without my office, but it’s become very significant in my persistence.” K Miller
"A kite cannot fly on a calm day. Wind is necessary. This mirrors the reality of pursuing a Ph.D. because I cannot expect the journey to be slow and serene." J. McNally
“Finding my inner voice, my confidence in my abilities, and my motivation has helped me persist in my professional journey.” H. Luz
“Work ethic relates to my persistence because I recognize that there is a wealth of knowledge needed to learn in my Ph.D. program.” F. Parr
“I knew that if I stayed in the Midwest, I would not have the commitment to traveling for intensive classes, and I knew that I would not budget appropriately for the classes.” E. Pustmueller
“I have to remind myself that he is seeing me persist and I am teaching my son how to achieve in adversity or at least I hope that is how he views it.” A. Waggoner
“I do not quit tasks that I have taken on.” W. Carroll

	Loneliness
	n=5
	[bookmark: _Hlk6164680]“I am a bit of a loner, a ‘hermit’, by nature. J. McNally
“I was silenced as a child, other experienced have reinforced that feeling to the point that I feel fear when I need to express myself in many situations.” C. Nelson
[bookmark: _Hlk6164577]"It is also sometimes a lonely road and many do not understand unless they have been down the road themselves." A. Waggoner
“Loneliness on my educational path.” A. Garraway
[bookmark: _Hlk6164146]“There are a lot of times that I don’t really feel like I ‘fit in.” S. Blackwell “I was since

	Age
	n= 2
	[bookmark: _Hlk6165493]"I also feel my age has influenced my ability to progress with speed and accuracy." M. Lee
“I know I have limited time and that I am losing physical and mental capabilities.” C. Nelson

	[bookmark: _Hlk6165587]Financial
	n=6
	“If anything were to take me out of the CES program, it would be this convincing myself that it is too great a cost and one I cannot continue to pay.” R. Hill
“My struggles to financially support myself, a home, and pay for each class.” M. Lee
“Constantly having to carefully balance the many financial demands that come along with the program in addition to life at home.” J. McNally
“God’s provision in the midst of our financial challenges.” H. Luz
"Having the resources available to me that allow me to complete the degree help me feel like I should keep going while I have the chance to do so." E. Pustmueller
"The struggle to make ends meet financially has been my struggle as I have usually been the only or the primary wage earner in the family." C. Nelson

	Family
	n=13
	[bookmark: _Hlk6176639]“My husband and children are so supportive and understanding.” T. Harris
"This picture reminds me that for all the love and support and understanding I receive, there will also be opinions, judgment, criticism, misunderstandings, and frustration." R. Hill
“Family helps me through my hard places.” M. Lee
“My entire family supports my Ph.D. journey.” K. Miller
“I hadn’t seen my father in many weeks and I called to make plans with him and I heard in his response how much he missed me. I excitedly made plans to see him that Saturday. He died on Thursday.” J. McNally
“My husband decided he would walk this journey with me and support me throughout.” H. Luz
“However at times, I feel guilty when I feel compelled to type a research paper when my granddaughter wants to play." F. Parr 
“Having a strong family support system has been beneficial to me and I take advantage of it when I can.” E. Psutmueller
“They are not impressed by the effort and commitment, but it feels good to be different in a way I can control.” C. Nelson
“My parents’ comment was, ‘we will support you in any way we can’ and they have.” A. Waggoner
“My family is a strong pillar in my life.” A. Garraway
“They had supported me and blessed me.” W. Carroll
"Well, my family helps a lot." S. Blackwell

	Friends
	n=4
	[bookmark: _Hlk6171907]“Personal friends provide stability.” M. Lee
“They encourage and pray with me. They keep me awake on my drive.” A. Waggoner
“My community and feeling like I am apart of a village give me hope.” A. Garraway
"Friends are what is getting me through this." S. Blackwell

	[bookmark: _Hlk6176960]Faculty
	n=11
	"I may not always appreciate their methods at the moment, but when I reflect, I know they have my best interests at heart." T. Harris
“In my time at Liberty, I have found leadership that inspires and allows me to want to submit to the tutelage.” R. Hill
“The friendly relationships between the professors and the students promotes academic success.” M. Lee
“While faculty were kind and accommodating, the admissions department of Liberty made it extremely difficult to continue with my program.” K. Miller
“Working with faculty that has high expectations for me while also showing genuine care and support has stretched me and made me a better counselor and human being.” J. McNally
“Faculty, cohort, and family and continuously encouraged me to move forward in my personal and professional development.” H. Luz
“The majority of the faculty members within the program provide support for me since beginning my Ph.D. journey.” F. Parr
"If I reach out to faculty or staff, they have been able to provide information and support that can make me a better student." E. Pustmueller
“The professors and staff at Liberty are usually very helpful and responsive, which lessens the feeling of being just ‘out there’ in this distance learning environment.” C. Nelson
"Liberty University is one of the best university's I've seen as far as encouraging its students to be the best they can be." A. Waggoner
“I feel like LU is always here for me.” A. Garraway

	Intensive Peers
	n=11
	“I am motivated to come back to each intensive to spend time with my friends.” T. Harris
“The friends that I have made in this program are inspirational and push me to move forward.” M. Lee
“I believe that connection with other students at intensives has been essential to my persistence.” K. Miller
"Connecting with and forming a community with those in your cohort is something that is incredibly special." J. McNally
“Developing a cohort is essential in finding support.” H. Luz
“My colleagues in the Ph.D. program provide support for me as well.” F. Parr
“If I ever hit a hurdle I cannot get over, I can reach out to my peers or other students for support.” E. Pustmueller
“Intensives feel very unsafe for me.” C. Nelson
“We have built a network with each other outside of our intensives which helps in between our class gatherings.” A. Waggoner
“Collaboration with peers.” A. Garraway
I’ll look at the course roster before the intensive and I’ll know how the week is going to go.” S. Blackwell

	Happy Place
	n=5
	"I take time to enjoy what I can when I can. I go to my ‘happy place' - literally and figuratively - as much as I am able." R. Hill
“My home office is literally one of the best places on planet earth.” K. Miller
“My family is my happy place.” J. McNally
“My home away from home when I am here for intensives is Lynchburg, Va.” A. Waggoner
“The place I go for quiet.” W. Carroll

	[bookmark: _Hlk6177035]Graduation Day
	n=7
	“I finally made it.” M. Lee
“It is more about the intense drive and desire to finish than the regalia and comradely of graduation.” K. Miller
“I’m a first-generation college graduate.” J. McNally
“My sweat and tears that will become my pride and joy.” H. Luz
“I will be the first to graduate with a doctorate.” E. Pustmueller
“Joy and celebration accompany a completed effort or journey.” C. Nelson
"I keep reminding myself that in the end I will have those three little letters Ph.D. and it will all be worth it." A. Waggoner
"I see getting a Ph.D. as an accomplishment and there's also the desire to have the knowledge that comes with the Ph.D., the ability to continue getting that knowledge, and the prestige as well." S. Blackwell

	Criticism
	n=2
	[bookmark: _Hlk6165530]"This picture reminds me that for all the love and support and understanding I receive, there will also be opinions, judgment, criticism, misunderstanding, and frustration. One person, even when well-meaning, cannot presume to know for another what God's heart or His intended purposes are for that person" R Hill

“My parents wanted me to graduate in May of 2019, and now they’re worried that if I don’t get my act together, I won’t graduate in May of 2020.”
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Appendix: Research journal exert 2/30/2019
“I should not have listened to my classmates doing this made me look stupid, I knew what a handout looks like. I should only listen to myself and the voice within my own head. I am sitting here multitasking wondering if I am getting/ learning all that I can. I also believe that I have to learn at my own pace. I am okay right now, but I can easily fall behind. I don't think that I am alone in this thinking, as I am experiencing this with my group. OKAY, I am laughing now.
Dr. Sosin, just kindly asked that I redo it. I thank God for his Grace. I am not perfect at this, but I am doing it. I have to stop and get my mother lunch. I am thinking to get her a big ole chicken salad. – Break for lunch
The highlight was the presentations of our power points. I am beginning to acknowledge that we (myself and the other Ph.D. students) have more in common than I had previously known. For our final paper, I will be sure to pay careful attention to the power of relationships. Immediately, I can see that our approaches shape our choices for the desired outcome. Persistence was echoed in many forms however, an underlying theme remained “complete what I have started”. The underpinnings of historical experiences, contextual relationships and cultural background empowered us to have control over our lives -end.”

















 
Grading Rubric for Post-Intensive Paper
Place a copy of this Grading Rubric at the end of your paper and fill it out as a self-evaluation. 
	Section and Quality Indicators 
	Specific Comments and Feedback 

	Comments

	Abstract 

	A.  Describes the research problem and why it is important
	I wanted to provide a concise overview of the paper.
	I felt elation completing the abstract and this is the beginning of the writing process. 

	B.  States research purpose
	I was thinking that my research would be to identify significant approaches, from the themes found in the study, that could lead to positive and substantive changes in attrition rates at Christian universities, especially. 

	I Identify emerging themes related to current doctoral student’s persistence

	C. Summarizes research question(s)
	What is helping or hindering the persistence of student success in a doctoral program?
	I thoughtfully reflected on this personally and collectively. 

	D. Briefly describes the research design, methods, and data analysis procedures
	Qualitative
PAR
PhotoVoice 
	Observation, semi-structured interviews, and member checking.

	Section I: Introduction 

	1.  Clearly demonstrates the significance of the problem and worthiness of the study.
	Doctoral programs completion rate remains low.
	This research study is seeking to understand why.

	2. A summary of the problem is well articulated and substantiates the study 
	The literature review pointed to a study on student retention and doctoral student attrition where data was collected from “49,000 students attending 30 institutions in 54 disciplines comprising 330 programs”.
	This study clearly showed evidence of problem comprehension.

	3.  The problem statement describes the need for an increased understanding of the issue to be studied.
	Critical analysis was required from past research to understand the problem.
	yearly recurrence of low attrition and retention rates

	4. The nature of the study, specific research questions, and research objectives are briefly and clearly described. 
	The format of the study followed participatory action research (PAR) approach.
	This paper is made up of several components reserving as a building block to the research process.

	5.  The purpose of the study is described in a logical, explicit manner.
	The purpose of this paper describes key elements of the study.
	As I move throughout the writing process, I am still feeling levels of excitement.

	6.  The conceptual framework shows which ideas from the contemporary scholarship support/justify the research being conducted
	This qualitative research study has outlined relevant strategies and guidelines for the conceptual framework.
	I am inspired to contribute to the PhotoVoice traditions.

	7.  The Significance of the Study is described in terms of
A.  How the study can be applied to the local problem
B.  Professional counseling and/or counselor education application

	The usefulness of this study impacts curriculum and instruction for future students and institutional changes which will demonstrate itself beyond theoretical and empirical way when conducting counseling.
	This study can serve to closely link researchers and counselors in the field

	8. Section I ends with a transition statement that contains a summary of key points of the study and an overview of the content of the remaining sections in the study
	I struggled with this section's transitions as I wanted to avoid wordiness, synthesis, and grammatical errors.
	I was fearful that my errors would take away from the study’s rigor 

	Section II: Empirical Studies Literature Review 

	1. There is an introduction that describes:
A. The content of the review 
B. The organization of the review
C. The strategy used for searching the literature
	In this section, I attempted to demonstrate comprehension of the qualitative counseling research
	How does one demonstrate competency?

	2.  The review of related research is clearly related to the problem statement as expressed in the research questions and objectives
	I noticed many of the researchers are advocating for further PhotoVoice research.
	I would like to be a contributor to the field in this way.

	3.  The review of the related research includes
A.  Comparisons/contrasts of different points of view of different research outcomes
B. The relationship of the study to the previous empirical research that has come before it
	Comparisons and contrasts can be found for all theme found. 
	Personal, family, institutional, and other factors the student believed influenced their doctoral persistence

	4.  There is a literature-based description of the potential themes and perceptions explored in the study 
	A review of the literature on doctoral student attrition, retention, and persistence revealed a lack of qualitative research and research from the student voice (Hoskins, & Goldberg, 2005).
	This is my favorite quote of this paper.

	5.  Literature related to the research method is reviewed
	
	

	 6. The review is an integrated, critical essay on the most relevant and current published knowledge on the topic
	The way we seek and obtain value in knowledge is not limited to any one particular school of thought but by intermingling mix research methods.
	The idea of amalgamation, regarding each of these approaches.

	Section III. Research Method 

	1.  An introduction describes how the research design derives logically from the problem or issue statement
	It was evident from the research approaches discussed in the text that there are different ways of pursuing qualitative research into the ways in which therapeutic realities are constructed. 
	From this notion, there are advantages for the researcher, the counseling field and its consumers, as the quality of services improves significantly.

	2. The design describes which qualitative tradition or research design will be used.
	The conception of insider and bracketing were two traditions used 
	I will comment to bracket as I found it helpful to note my ideas and to return to them.

	3. Research questions are clearly stated and open-ended.
	What is helping or hindering the student’s doctoral journey persistence? Other questions asked to structure the data were what personal (i.e., motivation, goals of life, abilities, faith, physical & mental health, will power, etc.) factors influence you?
	These questions helped to arrange the findings according to these topics and draw out key issues being discussed by the participants.

	4. The context for the study is described and justified.
	It was evident from the research approaches discussed in the text that there are different ways of pursuing qualitative research into the ways in which therapeutic realities are constructed. 
	From this notion, there are advantages for the researcher, the counseling field and its consumers, as the quality of services improves significantly. 


	5. Role of the Researcher
A.  The role of the researcher is described in terms of past/current professional roles at setting, past/current professional relationships with the participants, and how these past/current roles and relationships are likely to affect data collection.
B.  The researcher’s experiences or biases related to the topic are described
	I would like to think that the researcher and the participants are all friends. 
	This may have an impact on how the research is generated and gathered.

	6. Criteria for selecting participants are specified and are appropriate to the study. There is a justification for the number of participants, which is balanced with a depth of inquiry-the fewer the participants the deeper the inquiry per individual
	Using students in CACREP-accredited, Counselor Education and Supervision program. This offered consistency in program parameters that accreditation affords.
	I was pleased to find several studies on CES programs.

	7. Data collection procedures are explained in detail. Data collection tools such as interview guide, observation guide, etc. are included in the Appendix. Choices about which data to collect are justified. Data collected are appropriate to answer the questions posed in relation to the qualitative tradition chosen. How and when the data was collected and recorded is described.
	There is a difference between code and themes
	Several feelings are surfacing for me… Maybe I should not and journal here.

I would have not entertained these feelings and search for deeper meaning.

	8. How the data was analyzed is articulated. Procedures for dealing with discrepant cases are described. If a software program is used in the analysis, it is clearly described. Data analysis procedures after coding are described.
	Data analysis were completed using the methodological pluralism
	I found myself becoming attuned to this process about halfway to completion

	9.  Methods to address validity/trustworthiness (i.e. member-checking) are appropriate and specific.
	The trustworthiness of this study and the interpretation of its findings were demonstrated throughout this paper 
	I included statistical analysis scores for the mean, median, mode, etc added  reliability 

	Section 4: Findings 

	1.  The process by which the data were generated, gathered, and recorded is clearly described.
	This process was self-reflective as I can relate the resulting data
	I am hoping to take advantage of these findings to motivate others 

	2.  The systems used for keeping track of data and emerging understandings (research logs, reflective journals, cataloging systems) are clearly described.
	Implementing the PAR method gave me the tools to think more systematically
	The data became overwhelming at points

	3.  The findings
A. build logically from the problem and the research design.
B. are presented in a manner that addresses the research questions
	The findings can be used as a set core assumption about the student’s persistence.
	Clarification questions were asked to prevent ambiguity or misinterpretation of the information shared.

	4.  Patterns, relationships, and themes described as findings are supported by the data. All salient data are accounted for in the findings.
	Patterns 
	

	5.  A discussion on Evidence of Quality shows how this study followed procedures to assure the accuracy of the data (i.e., trustworthiness, member checks, triangulation, etc.). Appropriate evidence occurs in the appendices (sample transcripts, researcher logs, field notes, etc.). (This discussion may appear in section 5 instead of 4).
	The reflective process is a direct link to the accomplishment of the problem present and the need for action.
	I am feeling a lot more comfortable as I move forward

	Section 5: Discussion 

	1.  The section begins with a brief Overview of why and how the study was done, reviewing the questions or issues being addressed and a brief summary of the findings
	I wanted this select to be strong as I am aware that with ease of access to several article domains which house a wealth of similar content that I need this to stand out
	The participant indicated that the experiences overall experience was a positive one.

	2.  The Interpretation of Findings
A.  includes conclusions that address the research questions,
B.  contains references to outcomes in Section 4,
C.  covers all the data
D.  is bounded by the evidence collected, and
E.  relates the findings to a larger body of literature on the topic, including the conceptual/theoretical framework,
F. includes a discussion of the practical applications of the findings.
	Upon reviewing articles many people go to the findings and outcomes selection as one way to identify value in the research article.  
	No comment

	3.  The Implications for Social Change are clearly grounded in the significance section of Section 1 and outcomes presented in Section 4.  The implications are expressed in terms of tangible improvements to the field of counseling and/or counselor education.
	The project included statements increased of appreciation for their doctoral education journey which, may, in turn, impacted their retention and success.
	Perhaps I should consider using this research method as my preferred approach to my Ph.D. dissertation.

	4.  Recommendations for Action.
A.  should flow logically from the conclusions and
B.  state who needs to pay attention to the results, and
C. indicate how the results might be disseminated.
	Students should develop curriculum, programming and advising models in the student
	No comment

	5. Recommendations for Further Study point to topics that need closer examination and may generate a new round of questions.
	There is a great need for more photovoice studies that allow the student’s voice to be heard
	I would like to be one of those researcher’s to fill in this gap.

	6. Includes a reflection on the researcher's experience with the research process in which the researcher discusses possible personal biases or preconceived ideas and values, the possible effects of the researcher on the participants or the situation, and her/his changes in thinking as a result of the study.
	This was added to the appendix section of this paper.
	No further comment

	7. The work closes with a strong concluding statement making the “take-home message” clear to the reader
	Personal, family, institutional, and other factors are all important to student persistence.
	I enjoyed this paper

	Writing Style and Composition:
The research study is written in scholarly language (accurate, balanced, objective, tentative). The writing is clear, precise, and avoids redundancy. Statements are specific and topical sentences are established for paragraphs. The flow of words is smooth and comprehensible. Bridges are established between ideas.
*Includes references to the Moustakas text and Hays and Wood article
	I worked to develop my writing style.
	Both Moustakas text and Hays and Wood article were added in this paper.

	Organization and Form
The proposal/final research study 
A. is logically and comprehensively organized, using subheadings where appropriate.
B. has a professional, scholarly appearance. 
C. is written with correct grammar, punctuation, and spelling.
D. includes citations for the following: direct quotations, paraphrasing, facts, and references to research studies.  
E. in-text citations are found in the reference list.
	No comment
	I tried my best. 




Sum of Age	African American/Black	Black	Caucasian	Hispanic/Latino	56	33	463	35	Count of Gender	African American/Black	Black	Caucasian	Hispanic/Latino	1	1	11	1	Sum of Number of children  	African American/Black	Black	Caucasian	Hispanic/Latino	2	1	18	0	



2014	F	M	75	2015	F	M	42	2016	F	M	96	72	2017	F	M	69	Gender







Total	2014	2015	2016	2017	2015-16	Fall 2017	2	1	7	1	1	1	



image1.emf









image2.emf









image3.emf



“I have a 95% chance of living…”
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